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No.2 The speaker has developed them from both the positive and the
e negative experiences she has had with mentors. .
Language teachern.a have a tendency to slide from teaching
language into doing things as students beceme more proficient.
The activities teachers select can become ends in themselves;.
while the language they are supposed to be teaching gets pushed
into the background.
-In order to avoid this kind of problem, first of all, a elear goal of FWEELLS & 5%
the lesson should be set, preferably in terms of what the students Tuhit, AERER 30
will be able to do through the lesson. Then, proper activities to T ;kh i
achieve the goals of the lesson will be selected, so that students 2 .
and teachers will be able to avoid wasting their time in simply
deing a lot of things which seem vaguely related to language
teaching, such as doing rather ill-defined fluency practice. As a
| result, teachers can equip their students with knowledge, skills, .
and abilities that they want their students to acquire.
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(2) impede intelligibility should be recognized as one of natural 5
. consequences of the use of English .
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Self-efficacy, believing oneself to be competent and capable,
motivates people, including students. The more self-efficacy
people experience, the more time and energy they devote because
they believe that they will succeed by doing so.. When people’
reflect on past experiences on the same kind of tasks and e
articulate the key lessons learned from it, they can strengthen
their self-efficacy. Even though such experience includes

ambiguities and errors, they will rephrase the ideas and then they |

can maintain a positive view. As reflection reduces a persor’s
experience of uncertainty, the person will exert more effort in

| subsequent tasks.
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